
Below are remarks given by Noah Hichenberg, director of the Saul and Carole Zabar Nursery 
School at JCC Manhattan at past parent orientation events: 

I have to begin by acknowledging that for the first time this year, I am sitting in your seat as 
well, with a child entering our school. In my job over the past three years, I’ve visited about 
fifty New York City schools. If you felt like you toured a lot of schools before settling at the 
JCC, just think about that! And I have to tell you, having seen dozens of schools around the 
city, I really could not be more excited for my and Shira’s son to be starting here, with all of 
you. But now onto the actually important stuff. 

Love and Hope.  

Here we are at Parent Orientation, and my job is to Orient our entire community around a 
single narrative as we begin our year together. This is the only chance we have to start on the 
same page, giving us all a common experience to relate back to as the year unfolds.  

Given this chance, I want to boil down the year to come into two crucial tenets: Love and 
Hope. These are not platitudes for us in the nursery school community; they are the backbone 
of what we work so hard to build. By Love I mean the development of meaningful, trusting 
relationships built off of the capacity to see the godliness in the other, the recognition that 
each individual is a holy and special person, to be treated with care and respect. And by Hope 
I mean the nurturing of the belief that the world can, and will, be a better place, due to our 
active, communal efforts towards social justice and social responsibility.   You will hear your 
teachers refers to this throughout the year as Tikkun Olam, Hebrew for “repairing the world.”   

But Love and Hope are perhaps so familiar to us as parents that we lose sight of them as we 
transition our into school and our thoughts turn to academics and skills, and ranking our 
child’s development in comparison to her peers. Our outcome-oriented society leads to the 
notion that Love and Hope belong in the intimate confines of home, not the public space of 
school. But not in my view, and not in our school. Love and Hope belong right alongside 
children, wherever they are.  

The discourse in a nursery school, the dialogue that really matters, that we build together, is 
not about teaching children academic skills and content. It is not about showing children how 
to hold a marker, count to twenty, or write their name. It is not about which child can 
complete a puzzle, make a pattern, or identify a shape. These things do happen here; but 
they are not why we are here. 

We are here to create an environment in which our children are not only objects of our Love 
and Hope but where they are also given the time, space, confidence, and tools to express 
their own Love and their own Hope. That is why we are here. 

When we do this, the beautiful yet often veiled power of the young child’s voice becomes 
apparent. I guess our version of “stop and smell the roses” would be “stop and listen to the 
children.”  When we do this, we are awed at their expressions of Love and Hope. I want to 
share with you some examples of this power, pulled from recent national news stories and 
complemented with similar anecdotes from our own children right here at the JCC. And you’ll 
get a taste of how a nursery director reads the news. 

Last September, a year ago next week, Sophie Cruz, five years old, hopped over a security 
barrier at a parade in Washington DC to give Pope Francis a hug, and gave him a letter asking 



if he could help stop her undocumented immigrant parents from being deported. Her letter 
included a drawing of the Pope holding hands with five young children, and the Spanish 
sentence that translates to, “My friends and I love each other no matter our skin color.” She’s 
five! She is not interested in waiting to do Tikkun Olam until she is older; she is doing it now.  

Back home at our school, leading up to Martin Luther King, Jr. Day last January, some of our 
PreK students spoke about black skin or white skin. The children were mixing paint colors to 
match their own skin tone, and one student remarked, “I have a lot of brown and a lot of 
white in my skin. I know that everyone in our class has, sort of, brown skin, because I thought 
about it, and we all mixed brown paint first.”  Children’s visions of Hope and equality are not 
about some far-off future for “when they are adults”; their sense of Hope is rooted in the 
immediate, the right now. 

And then last May, Amariyanna Copeny, eight years old, wrote to President Obama to request 
a meeting with him about the water crises in her home town of Flint, MI. She wrote, “My 
mom said chances are you will be too busy with more important things, but…even just a 
meeting from you or your wife would really lift people’s spirits.” The President wrote back 
that he would indeed come to Flint, MI, saying, “I am so proud of you for using your voice to 
speak out on behalf of the children of Flint. Like you, I’ll use my voice to call for change and 
help lift up your community.” Amariyanna knows that being young doesn’t mean that she has 
to wait on the sidelines for her voice to matter. Her Hope matters, now. 

Two months prior, here in our nursery, our children were saying much the same things. Our 
students rallied together to put on a school-wide bake sale to raise money for medical care 
for children in Flint afflicted by the water crises. In the powerful voice of one of our four-
year-olds: “We can go to Flint, maybe the whole entire class, and the mommies and the 
daddies, and we can go to Flint with the teachers too. And we could put clean water there.” 
And the beautiful perspective of a five-year-old: “Maybe we could get a jet pack and push the 
clouds down and make it rain.”  

And then this past July, in a particularly poignant example of the power and impact of the 
voice of a young child, four-year-old Dae’Anna comforted her mother, Diamond Reynolds, as 
she reeled from the loss of her partner. Looking at her distraught mother, Dae’Anna said, “It’s 
OK, mommy. It’s OK. I’m right here with you.” Children have strong voices. Their Love and 
Hope endure, and it is a beautiful thing to listen to their expressions. 

More benign but no less powerful, I watched during my first year as director as a two-year-old 
boy in one of our classrooms played with two plastic zebras, one large and one small. He was 
remarkably engaged in his silent narrative, bobbing the zebras along the rug, turning them 
towards each other in a mock dialogue. After several minutes, he turned to me and 
explained, quite matter-of-factly, “This little one’s me, and this big one’s my mommy.” And 
that was it. That moment has stayed with me nearly daily in the three years that have since 
elapsed. It is those moments that matter to us here – the opportunity for a young child to 
explore and express a relationship of Love. 

Also this summer, First Lady Michelle Obama, who remarked about her daughters being seven 
and ten when they moved into the White House, said, “I wake up every morning in a house 
that was built by slaves. And I watch my daughters, two beautiful, intelligent, black young 
women playing with their dogs on the White House lawn. And my daughters and all our sons 
and daughters now take for granted that a woman can be president of the United States.”  



This notion of what children can, and cannot, Hope to become was relayed to me by one of 
our parents last spring, who reported that her five-year-old daughter was playing with a peer 
and talking about Hillary Clinton becoming the next President. Her playmate looked at her 
and responded, “No, she can’t be President…because she doesn’t have brown skin.”  

I look at these examples, from across the country and right here in our community, as 
reminders of the primary place that Love and Hope hold in the world-view of young children. 
While we are quite proud of the many developmental milestones and academic achievements 
that our children will reach this year, to us, those remain secondary benefits of a high quality 
school environment. Our primary focus, in each of our interactions, is both giving children 
Love and Hope as well as listening to their own statements of Love and Hope.  

Alison Gopnik is a renowned developmental psychologist who operates the Cognitive 
Development Lab at UC Berkeley and has for decades researched and written about how 
young children learn and grow. You will hear me refer to her new book throughout the year, 
published two months ago, titled “The Gardener and The Carpenter.” I would recommend the 
book to all of us here. Her lifetime of research into child development has her at the 
vanguard of the field, helping shape our notion of what young children need in school. She 
weighs in on the subject in her recent book: “Fundamental relationships of trust are more 
important than teaching strategies. We shouldn’t think of preschool only in terms of “school 
readiness,” as if the only point of caring for young children is to make them into older 
children who will do better in the particular strange institution of school.” Nursery school, 
then, is not about teaching, academics, or preparation for what is to come. Let me assure 
you, all of those things happen here, and we are in fact quite proud of the content-based 
learning that does occur here. But much more important are those relationships that Gopnik 
writes about.  With all of us here tonight to inaugurate a new school year, let us keep our 
Orientation around Love and Hope, around the belief that we matter to each other and that 
through that relationship, we can make the world a better place. 

Wow!  Seeing everyone here tonight, gathered to mark the beginning of our year together as a 
community and a school, I could not be more excited.  For our returning families, and our 
new families, welcome home. 

In a few minutes, you’ll have a chance to meet and hear from the people you really came to 
see tonight, your classroom teachers. They are the best in the business; true experts at their 
craft. As they welcome you into your new classroom community, they will go over all you need 
to know about the upcoming year.  Separation, birthdays, field trips, holiday celebrations, 
and so much more.  But before you dive into the details of classroom life with your teachers, I 
want to use this moment to talk about not the “how” but the “why” of school.  Why are we 
all here, eager and anxious to send our little ones to school next week? What is it that we as a 
society expect of school? 

News reports might have you believe that we come to school for academic achievement and 
economic productivity.  Research highlighting the impact of getting an early start in a high 
quality classroom environment points to outsized achievement in both academic and 
economic spheres.  Indeed, much of the political capital gaining steam at the state and 
federal level behind education policies rest on these ideas. This line of thought puts 
achievement at the forefront of the reason for schooling, even as early as at the nursery 
level. 



But I see it differently.  As a father, as a teacher, as a student myself, and as a school director, 
I don’t believe that your children, our students, are academic and economic vessels. Yes, 
academics and economics are two important outputs of school, but they are not the primary 
reason why we send our children to nursery school. And so tonight, I would like to outline two 
reasons why we are here at the JCC, and why we celebrate school: we are here for the social 
and emotional well-being of our children, and we are here to pursue social justice. 

Let’s explore these two reasons together.  They come from each of you, in the many 
conversations we have had over the summer months as we have met each other and I have 
learned about your family. Time and again, when I have asked you, “What are your hopes this 
year for your child?” you have answered, “We want her to make friends.” “We want him to 
understand emotions.” Your parental intuition coincides with the cornerstone of a good 
nursery school: the social and emotional development of each child and group of children. We 
are also here to pursue social justice, the most core of Jewish values. We are here to take up 
the Torah’s challenge to the Jewish people: “Justice, justice shall you pursue,” “tzedek, 
tzedek tirdof.”  

At the JCC, these two reasons for school are wrapped around each other.  Our curriculum is 
built around emotions and social interactions, and grounded in the Jewish values of empathy 
and compassion, of embracing the stranger and seeking goodness in the world.  You will see 
these scenes play out countless times over the coming months: a 2 year old shares her family 
photo album with a new classmate, turning a stranger into a friend; a 3 year old gleefully 
knocks down a block tower, only to have his smile turn questioning when he realizes the tears 
that he has caused his friend, and they turn the collision into a chance to work together; a 4 
year old hears her parents talking about a hurricane, earthquake, or tsunami and enters class 
the next day proclaiming, “We can help by making a bake sale for the families who have no 
homes.” These are the moments that matter. They are why we send our children to school. 

These moments are the result of a careful mixture of a few key ingredients. Ample play time, 
every day, unstructured and freed from delineated adult-goals. Teachers who place emphasis 
on the emotions of ourselves and those around us. And an awareness that cognitive 
development and skill acquisition come as a result of imaginary pretend play, and not at its 
expense. All around the country, reports are coming out that early childhood classrooms are 
cutting art and music to “make room” for math and literacy.  Not so here. We know that large 
doses of play time are exactly what children need in order to develop their full selves, 
including the cognitive and academic skills that prepare them for future classrooms. Because 
of that, we safeguard this playful environment carefully.  We see our classrooms as havens for 
young children, where they are buffered from an escalating sense of achievement that has 
been thrust upon parents, caregivers, and teachers at earlier and earlier age.  

But what of the world beyond nursery school? What of the fierce race that a grade school can 
be, and the ugliness that the “real world” can sometimes present? When gazing outwards 
from our classrooms, and wondering how children can ever transition from the cocoon of a 
nursery school into the wide open world, I come back to a quote by Vivan Gussin Paley, 
preeminent kindergarten teacher and author of dozens of highly regarded educational books. 
Paley writes, “Maybe our classrooms can be nicer than the outside world.” I come back to this 
quote time and again because it answers the question that I always start with: Why school? 
Why are we so eager to begin the school year? It is exactly as Paley states: because we 
believe that our classrooms can be a model of the world we want our children to create, 
instead of a replica of the world as it is. 



Paley’s sentiment is captured in a piece of art hanging on my office wall, created by one of 
our preK students last year, who wrote, “In my classroom, I’m friends with everyone.”  This 
wraps it all up together for me: this is a 5 year old inhabiting our Jewish tradition, as old as 
Moses, of knowing that we were once strangers in a strange land, commanded to treat each 
person with dignity and respect, to empower and enrich the lives of those around us.  We are 
driven to create classrooms built on social and emotional development because it allows our 
children to not only enter society when they depart our walls, but to create a better one.  
And that, for me, is truly social justice. 

I invite you to continue exploring the question of “why school” with me and your peers 
throughout this year.  You’ll see me touch on these topics through my weekly notes to the 
school community, and you are invited into my office for an informal coffee chat the first 
Friday of every month, where we will dive into topics I’ve raised tonight as well anything on 
your mind related to children, parenting, school, and community.   

I’d like to present a radical, yet familiar, idea: the idea that children can be the center of 
a classroom, a school, a community, and a culture. We may be familiar and even 
comfortable with this idea; however, for us to embrace it together, as partners in 
community-building, requires a further investigation into what exactly it entails.  It is who 
we are; yet its full ramifications are powerful and perhaps unrealized. 

To begin with, what is radical about the notion of a child-centered community?  John 
Dewey, at times seen as the patriarch of progressive education, and a heavy influence on 
our Reggio-inspired approach, wrote that a shift from a teacher-driven class to a child-
centered class was such a radical re-orientation that it was on par with the Copernican 
revolution. Both ideas force us to confront reality with humility rather than a reliance on 
traditional beliefs: no longer is the Earth at the center of the solar system; we slowly and 
purposefully orbit the sun.  No longer, too, can we assume that it is possible for an adult 
to dictate the contents of a child’s mind; we instead seek to understand how children 
generate ideas. So while teachers might anachronistically be seen as architects putting 
forth a blueprint for construction, we see them instead as scuba divers, exploring the 
intricate world of a coral reef, watching with wonder as they follow a school of fish. 

Why? Why relinquish the long-standing position of power that teachers and adults hold in 
the community?  For us, this comes from the deep-rooted Jewish belief that it is our 
obligation to pursue social justice.  Despite the abundance of goodness and fortune we 
see around us, we know that a vast amount of work remains in improving the condition of 
many worldly issues.  As educators, we believe that children are uniquely poised to offer 
progressive solutions to enduring questions.   

Vivian Gussin Paley, matriarch of the modern American kindergarten, offers an insight into 
why this is so when she writes, “An idea can be examined on two levels: the obvious fact 
seen by the adult and the possibilities seen by the child. [The child is] not committed,” 
she continues, “to [the] burden of rigid consistency [with constrains the adult 
perspective].” For all of our knowledge, training, and experience, we are perhaps ill-
equipped for the flexible and imaginative thinking that comes so naturally to our young 
children, and that the world sorely needs. The Jewish concept of M’dor L’dor, or, the 



passing from generation to generation, reaffirms Paley’s urge to listen to our children: it is 
our duty to allow them to stay open to the possibilities of the world. 

A child-centered environment is thus one in which the creative and productive capacity of 
children is recognized and celebrated.  Which again reminds us, like Dewey’s Copernican 
revolution, of the humble role adults take in this vision of culture.  We are suddenly not 
the only fount of ideas and solutions, nor even, sometimes, the best source for these. We 
cannot tell children what kind of world awaits them as they grow and mature on the 
sidelines; we must instead watch as they go about making that world. 

Alfie Kohn, scholar of American education and parenting, writes in his most recent book, 
published several months ago, “The bottom line is that kids learn to make good decisions 
by making decisions, not by following directions. If we want them to take responsibility 
for making the world a better place, then we need to give them responsibilities.” 

And so, consistent with this generational vision of social justice, built upon the concept of 
Dor L’dor, generation to generation, we at the JCC use an emergent curriculum that ties 
student learning to content that they develop themselves.  We craft our classrooms with 
materials at the child’s level; we discuss, debate, and reflect on every decision to ensure 
that it is follows this vision. 

There is something missing, however, in this theoretical defense of a child-centered 
environment.  In its grand vision of society, it perhaps misses the most crucial aspect: 
love.  When it comes down to it, we need no further justification to follow our children 
rather than lead them than the love we feel for them.  As President Obama has said, 
"There’s only one thing we can be sure of, and that is the love that we have for our 
children, for our families, for each other. The warmth of a small child’s embrace, that is 
true. The joy that they bring, the wonder we see through their eyes, that fierce and 
boundless love we feel for them, we know that’s what matters."  The president’s words 
hang on the wall directly above my office computer and serve as a daily reminder of why 
we’re here.  Our children represent love and hope; joy and the future. To funnel all of 
that by insisting that their classrooms and lives fit into our description of what the world 
is would be to limit the possibilities they carry of what the world can become.  

What our children need most, then, is not our classrooms or our instructions. It is us; you 
and me, those sitting to your right and left.  It is the humble and gentle support we can 
offer as they explore the world, seek to understand it, and ultimately improve upon it. 
What they need, then, is not our direction or guidance, but inspiration and freedom. 

While social justice and love of children are both compelling reasons for a child-centered 
environment, they are bolstered by contemporary research. A recent survey reports that, 
“Children in [play based environments:] outperformed others in reading and math at age 
5. (By) sixth grade…showed superior social behaviors, fewer conduct disorders, [and] 
enhanced academic performance [compared to] children who experienced didactic, direct 
instruction.”  Or to put it more succinctly, as a mother whose third child is starting in our 
3s this year told me last week, “We love this place because not only is it warm and 
nurturing but our children also really learned here.” Her older two are now entering 3rd 
and 5th grade and thriving in academically challenging classrooms.   



In order to create this child-centered environment, I believe we need one more radical 
idea.  The idea that we can be, amazingly, normal parents who let their children play on 
their own, become bored, and create their own fun. The idea that we can turn away from 
the zeitgeist in Manhattan: the proliferation of academic competition, the over-
programming of our children’s lives, and the capacity to dictate each step of their 
journey. We might even call it, “radical normalcy,” or, as our Admissions Director Tara 
likes to say, “Staying sane in an insane system.” 

I believe that all of us here tonight have come together because of our love for our 
children and our desire for community.  Let us then, so to speak, collectively come out of 
the closet as normal parents and say to each other, “The community we create here, this 
year, beginning tonight, will be radically normal as we support our children instead of 
push them; as we shower them with love instead of expectations.”  

I invite you and I challenge you, to find normalcy here this year.  The JCC is here for you, 
ready to be the intimate neighborhood none of us thought possible in Manhattan.  The 
roof is your backyard, the Common Space your living room, and the Café your local diner. 
Use these spaces, and use each other, to give our children a sense of love and warmth that 
encircles them, extending beyond their classrooms and apartments and into our 
community. Linger. Chat. Play. Eat. Explore. Find the space and time to give our children 
what they need as we entrust them with the future. 

We can then look up and say with pride that we have truly created, together, a child-
centered environment. Thank you all for being here tonight.  

It is now my distinct pleasure to introduce what I truly feel is the best teaching staff in 
Manhattan.  I will be introducing our teachers by their team, and ask that you please hold 
your cheers until the end so that we can applaud them together. 

On January 15th, 1929, a boy was born in Atlanta, Georgia. That boy would grow up learning 
about values – exploring them and finding his personal identity among them.  He would soon 
decide that the value of equality was of such central importance to him that he took it upon 
himself to share it with others.  He turned his value into a dream and gave his dream to the 
world to improve it for future generations.  It was 50 years ago last month that his dream was 
shared with the world, when Martin Luther King gave his famed “I have a dream” speech 
during the March on Washington.  In the commemoration around the anniversary of the event 
I could not help but think about the dreams of our students, of your children.   

A frequent marcher alongside King was Rabbi Abraham Joshua Heschel, the most significant 
American Jewish scholar of his time.  Heschel stood by King in a display of the strength of 
values, and reminded us of the central place that tikkun olam holds in the Jewish tradition – 
the concept that it is our obligation to leave the world a better place than when we entered 
it.    A dream, in this sense, is when we can see something that is not yet in the world, and go 
make it.  King found a value, created a dream out of it, and forever transformed the world 
because of it.  Pirkei Avot, a collection of Jewish wisdom sayings, teaches us, “do not say of 
any word that it cannot possibly be heard, for in the end it will be heard.”  I interpret this 



saying to mean that as unbelievable or unattainable as a dream may seem at its inception, 
our job is to foster it because eventually it will be realized. 

Here at the JCC, your children will explore and experiment not only with physical materials 
but with our most precious resource – values.  All throughout their classrooms will be 
opportunities to practice fairness, gratitude, respect, social justice and social responsibility.  
It is a deep personal conviction of mine that the Saul and Carole Zabar nursery is much more 
than a school.  This is a launching pad, where children find values and turn them into dreams.  
If King was proof that each dream can change the world, just imagine what all of our 
dreamers soaring into orbit can accomplish. 

Vivian Paley, the most respected writer on the topic of early childhood classrooms of the last 
half century, wrote in her seminal work, titled “You can’t say you can’t play,” about the 
magical qualities of a young child’s classroom. She writes, “Maybe our classrooms can be nicer 
than the outside world.”  Beginning in four days, your child will walk into that very classroom 
and find that here, their dreams are encouraged.  Together as partners, we will nourish and 
guide your children as they develop their own dreams and go about seeing them realized 
throughout their lives. 

Now, while we may be dreamers, we are not guessers.  These dreams are too important to 
leave to guesswork.  As educators, we know that to give these dreams a chance to succeed, 
early childhood education is the right place for our efforts to be focused.  President Obama, 
in his State of the Union address this past January, cited widely-backed research that outlines 
the tremendous benefit children receive from a high quality nursery experience.  President 
Obama leaned on the findings of Nobel Prize winning economist James Heckman, who has led 
the collection of data which indicates the value of early childhood education to our country. 

Our school staff represents a cumulative 163 years of experience here at the JCC and 
approximately 2,400 students taught.  Over the first 12 years of our school’s existence, our 
teachers have taken many inspirations, from the ever expanding field of early childhood 
research to our Jewish past, in order to create the school environment that we so cherish 
today.  The classroom experiences that your child will have are guided by their knowledge and 
experience, and are the product of research in the field distilled by our experts: our 
teachers.  We are, quite proudly, a values-centered, Reggio-inspired, play-based, progressive 
school.   

The United States National Research Council, commissioned for the past century to bridge the 
gap between scientific research and practical implications, reports that “Early learning 
environments should be set up to provide ample opportunities for young children to be active 
agents in their own learning,” and that nursery classrooms that promote academic 
achievement are characterized by “minimal pressure to perform, ample child choice in 
activities, and nurturing teacher-child interactions.”  Having spent the past five years in our 
classrooms, I know that our pedagogy represents a unique, cutting-edge, and highly successful 
interpretation of the most recent research in the field.   

Our teachers, then, are our professional dreamers.   Their job is one that entails immense 
complexities and subtleties.  It is often said that when watching a good early childhood 
teacher, it appears effortless and easy, but upon assuming the role, the layers of skills and 



experience needed to manage a group of young children become readily apparent.  While a 
teacher’s day is spent pouring time and energy into the details of running a classroom, it is 
they themselves that represent the best of what a school has to offer.  Indeed, as current 
research yields, the most critical factor in school achievement is “the quality of early 
teacher-child relationships,” as well as that “The single critical component to quality [is] the 
relationship between the child and the teacher.”  

Building on the belief that teachers are our children’s most trusted co-dreamers, we will be 
beginning several initiatives this year that will focus on the professional development of our 
teachers.  Chief among these is a strand created in-house by our school leadership team.  
Termed “Peer Learning Cycle,” this year-long program will bring our teachers together in a 
unique manner, with the focus turned inward, on individual teaching practices.  In small 
dedicated groups of peers, teachers will regularly observe each other at work and share 
critical feedback.  The goal of the Peer Learning Cycle is to create a shared understanding of 
the teaching profession, and to increase the level of core consistency among our classrooms. 

Another avenue of ongoing professional development is our collaboration with institutes of 
higher learning.  We will continue our work with student teachers from Stern College, and add 
to that, for the first time, student teachers from Fordham University, NYU, and Teachers 
College at Columbia University.  We are engaged in this work not only for student teachers to 
learn from our staff, but to afford us the privilege to serve as professional role models and to 
grow by mentoring younger teachers.  This will be extended through our continued 
partnership with the Heschel School as we host their high school interns in the spring.  For the 
first time this year we will be expanding that program to include high school seniors from 
Braerley School for girls as well. 

One more strand of professional development that we will be engaged in is special needs.  We 
have developed a series of workshops for our teachers, run by professionals in the field, to 
better understand how to support children in our classrooms with developmental differences.  
Already this week, our entire teaching staff spent time in a sensory gym in the upper west 
side and learned from their experienced occupational therapists about practical strategies to 
support our students.  We will be engaged in similar conversations with experts from a variety 
of domains throughout the year. 

Lastly, I want to update our school community on where I have been focused in the three 
months since I assumed this role.  Relationships are the bedrock of community. Since I sent an 
open invitation in June, I have sat down with 83 of our families, and the invitation remains 
open – if we have yet to get the chance, please reach out.  We will find a time to sit down 
and begin to get to know each other.  It has been a sincere privilege and honor to get to know 
so many of you, and it is with the utmost respect that I am learning just how truly marvelous 
our community is.  We are parents, professionals, and educators, lawyers and artists, bankers 
and authors, doctors and engineers; we are families who arrived in New York this month, 
families on their third child and ninth year in the school, and families who have held their 
baby naming ceremonies right here in this building; but most importantly, we are partners in 
building community.  What I have heard from you, loud and clear, is the absolute primacy with 
which we hold the values of this community.  What I heard from you is that we are indeed far 
more than a nursery school – we are a community held together by our passions, our 
relationships, and our dreams. 



It is my dream that as we grow older and our children grow up, that we can collectively look 
back at their time spent here and say, “The JCC is a place where my child found a value and 
turned it into a dream.”  And that, those dreams, bit by bit, improve the world for future 
generations.


